
1 

St Wilfrid’s Catholic High School Pupil premium 
strategy statement 2021-2022 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name St Wilfrid’s Catholic High 
School & Sixth Form College 

Number of pupils in school  1,393 (Yrs 7-11) 1,543 
(including 6th Form) 

Proportion (%) of pupil premium eligible pupils 21%   

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021 / 2022 

To 2024 / 2025 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Philip Dore, Headteacher 

Pupil premium lead Rachel Reiff,  

Assistant Headteacher 

Governor / Trustee lead Sara McCamley, Vice Chair of 
the Academy Council 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 261,225 

Recovery premium funding allocation this academic year £   36,326 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£   0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£ 297,551  
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Part A: Pupil premium strategy plan 

Statement of intent 

The priority for St Wilfrid’s Pupil Premium Strategy plan is that all pupils, irrespective of their background or the 

challenges they face, make good progress and achieve high attainment across all subject areas. The focus of 

our pupil premium strategy plan is to support disadvantaged pupils to achieve that goal and to develop into 

successful, independent, curious learners, who are sensitive to opportunity and the possibilities of life.  

Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic 

assessment, not assumptions about the impact of disadvantage. We aim to remove any barriers to learning 

faced by our vulnerable pupils and ensure each individual has the opportunity to maximise their potential. 

High quality teaching is at the heart of our approach alongside targeted academic intervention in those areas in 

which our disadvantaged pupils require the most support. 

We will continue to embed our whole school approach, in which all staff take responsibility for disadvantaged 

pupils’ outcomes and raise expectations of what they can achieve. 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Outcomes in English and maths: pupils eligible for the pupil premium make less progress in 
English and maths than their non-disadvantaged peers do.  

2 Under-developed literacy skills: some pupils eligible for PP enter school in Year 7, with 
reading, comprehension and/or writing skills below those of their peers. This reduces their 
ability to engage with English and successfully access the wider curriculum. 

3 Lower aspirations: Some disadvantaged pupils can suffer from low esteem and have other 
social, emotional and behavioural issues that need to be supported. These issues can have a 
detrimental effect on their academic progress and on that of their peers. 

4 Attendance rates for pupils eligible for PP are lower than those for non-disadvantaged 
learners. A higher proportion are persistently absent. This reduces their school hours and 
causes them to fall behind on average. Parental engagement and pupil aspirations play a 
significant role in raising pupils’ attendance and enjoyment of school. 

5 Equity of opportunity: some pupils, eligible for PP lack access to resources, study support, 
equipment, guidance and/or cultural experiences. This reduces their ability to engage in 
lessons, homework, revision, or extra-curricular activities, which extend their breadth of 
understanding and cultural capital. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Diminish the difference between disadvantaged 
pupils and their non-disadvantaged peers in 
achievement outcomes in English and maths  

Pupils eligible for PP make as much progress as their 
non-disadvantaged peers in English and maths. 

This is evident in assessments and monitoring 
processes, including observations, scrutiny of work, 
engagement in lessons and ongoing formative 
assessment.  

Where gaps do not appear to be narrowing, 
departments are putting in place timely and impactful 
interventions, monitored by heads of department 
(HOD) and senior team (SLT). 

High levels of progress in literacy for all pupils eligible 
for PP. 

All pupils eligible for PP to develop improved levels of 
literacy. Year 7 PP pupils to make expected progress 
to meet their end of year targets, in line with 
standards achieved by non-PP pupils with similar 
starting points. 

Evidenced using reading assessments, English 
milestone assessments and examination results. 

Continued development of mentoring and support 
programmes for identified disadvantaged pupils 
across all year groups to help improve self-
esteem/behavioural issues with regular feedback to 
parents and teachers. 

By breaking down social, emotional and behavioural 
barriers, pupils eligible for PP will demonstrate raised 
levels of confidence and belief in their abilities, thus 
helping to raise attainment levels and improve 
learning behaviours and engagement in school life. 

Evidenced through achievement logs, rewards, 
reduced exclusion and isolation figures and fewer 
behaviour issues.  

Increased attendance rates for pupils eligible for PP 
and a reduction in the number who are persistently 
absent. 

Overall attendance among pupils eligible for PP will 
improve to be in line with other pupils. The number of 
persistent absentees (PA) among pupils eligible for 
PP will be reduced because of improved parental 
engagement and more targeted support for identified 
pupils.   

Disadvantaged pupils will have increased 
opportunities to access study support, guidance and 
cultural activities that help develop the ‘whole child’ 
and put them on an equal footing with non-PP pupils. 

More pupils eligible for PP will take part in extra-
curricular activities, study support events and 
residential trips to broaden their breadth of 
understanding and cultural capital. 

This will be evidenced through participation rates in 
enrichment activities, after school interventions, and 
events to promote the cultural capital of each pupil.   
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 202,800.00 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Introduction and 
consistent use of St 
Wilfrid’s advanced 
learning cycle to 
improve the consistency 
and quality of teaching 
and learning across all 
subjects 

The new CADAC structure of all lessons creates a consistent approach 

for all learners with memory retrieval via the Connect tasks at the start of 

the lesson, new learning is activated and modelling and metacognitive 

strategies are used to develop understanding. Demonstrate tasks enable 

students to show what they have learned and Assess and Consolidate 

tasks provide teachers with evidence of where each student is at in their 

learning and knowledge.  

Feedback and metacognitive talk and modelling are at the centre of the 

new lesson structure and both aspects are highly effective in supporting 

disadvantaged students to maximise their progress and become more 

effective learners. 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-
toolkit/feedback 

1 

Smaller, personalised 
groups in English & 
maths in years 10 and 
11 by creating one extra 
group in each half of the 
year. 

Increased ratio of carefully trained staff to pupils to maximise impact of 
additional lessons to improve progress of pupil premium students in 
both subject areas. Increased attainment in maths when additional 
groups were in place proves this approach has been successful in the 
past. 

1 

 

Weekly Professional 
learning programme for 
all teachers to focus on 
developing quality first 
teaching in line with St 
Wilfrid’s new CADAC 
advanced learning 
cycle. 

Wide body of evidence nationally shows the impact of high quality 
feedback (+6 months progress) on all pupils and in particular for 
disadvantaged pupils (+8 months). EEF Toolkit highlights similar levels 
of impact because of meta-cognition / self-regulation strategies being 
shared widely with pupils.  

1,2 

Appointment of a 
specialist Literacy 
teacher. 

Impact of small group tuition and targeted interventions around reading 
comprehension and oral language intervention with small groups of 
disadvantaged and / or SEND students.  

Additional entry level qualification in English being taught alongside 
GCSE English qualification for a small number of SEND pupils. 

1,2 

All students tested on 
entry via Star Reader 
testing, CAT4 
assessments and 
handwriting and reading 
and comprehension 
tests carried out by the 
SEND team. 

Reading comprehension strategies can add an additional five months of 
progress for PP pupils. (EEF Toolkit). National studies highlight the link 
between poor literacy skills and educational attainment. (Sutton Trust, 
EEF, National Literacy Trust). 

2  

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
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Focus on literacy skills 
and on disciplinary 
literacy across all 
subject areas via the 
CADAC lesson structure 
and key vocabulary 
focus at the start of each 
lesson. 

EEF guidance report on Improving literacy in secondary schools 
(recommendation 2) highlights the importance of training staff on use of 
targeted vocabulary instruction and disciplinary literacy with all students 
across all subject areas. 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-
reports/literacy-ks3-ks4 

2 

 

Development of a whole 
school approach to 
literacy. Initial focus on 
oracy skills and 
extended writing across 
the curriculum 

EEF guidance report on Improving literacy in secondary schools 
provides 7 recommendations for developing and improving literacy skills 
for all learners and in particular for disadvantaged students. Talk for 
writing and a whole school approach to developing extended written 
responses are key to raising attainment in English and the wider 
curriculum.  

https://educationendowmentfoundation.org.uk/education-evidence/guidance-
reports/literacy-ks3-ks4 

2  

 

Continued use of 
Accelerated Reader to 
monitor progress during 
fortnightly library 
lessons and track the 
success of interventions 

Accelerated reader has been proven year on year, inside school and 

externally to make a substantial impact on reading ages of students.  

Reading comprehension strategies can add an additional five months of 

progress for PP pupils (EEF Toolkit).  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-
toolkit/reading-comprehension-strategies 

2 

 

Continued use of MYON 
software to enable 
access to 5,000 e-books 
for all students Years 7-
11. 

Equitable access to a wide canon of literature across a variety of genres 
will benefit all students and assist staff in promoting a lifelong love of 
reading. 

Increased access to a wide range of quality texts for all abilities of 

student 

2 

 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 61,370.00 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

After school intervention 
classes in English and 
maths prioritise pupil 
premium students 
throughout the academic 
year – This will start 
before the mock exams 
and continue to the end 
of the exams in 2022. 

Regular and targeted small group tuition over an extended period of 
time has been proven to have a positive impact on outcomes for 
students. 

Small group tuition approaches can support pupils to make effective 
progress by providing intensive, targeted academic support to those 
identified as having low prior attainment or at risk of falling behind. (EEF 
Toolkit 2021) 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-
toolkit/small-group-tuition 

1 

 

“How to revise” 
metacognition and self-
regulation sessions are 
provided to pupil 
premium students in 
KS4 in small groups. 

The explicit teaching of metacognitive strategies to small groups of 
disadvantaged students is a key development to the revision skills and 
learning scientist work that has been carried out with KS4 students in 
previous years. A key barrier to success for many of our disadvantaged 
students is their lack of understanding of what effective learning 
strategies are and how they can develop as effective learners, 
equipped with several strategies to use when approaching their revision 
and assessments. 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-
toolkit/metacognition-and-self-regulation 

1 

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
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Easter school and May 
Half term bespoke 
intervention lessons to 
be provided for 
disadvantaged learners. 

In discussion with our disadvantaged students, it is evident that several 
struggle to find the right environment and support to revise effectively 
away from school. Intervention via intensive Saturdays and half term 
and Easter school revision sessions have proved effective in previous 
years in boosting student subject knowledge, exam readiness and 
confidence. 

1,2,5 

Pre-exam briefings in 
English, Maths and 
Science before all GCSE 
exams in May and June 
2022 for Year 11 
disadvantaged students. 

Pre-exam briefings and walking talking mocks have taken place in 
previous years to ensure disadvantaged students have a good start to 
each exam day. The final intensive key messages that are 
communicated and final practice of core questions / techniques is 
invaluable to ensure a positive preparation for each exam. 

1,5 

Specialist Literacy 
teacher to provide small 
group intervention and 
Entry Level English 
qualification for a 
targeted group of 
disadvantaged, SEND 
students alongside their 
GCSE English study. 

Impact of small group tuition (+4 months progress) and targeted 
interventions around reading comprehension (+6 months) and oral 
language intervention (+6 months) with small groups of disadvantaged 
and / or SEND students.  

(EEF Toolkit) 

 

1, 2 

Paired Reading 
programme to be re-
launched for our 
weakest, disadvantaged 
readers in KS3 with 
Sixth Form reading 
Mentors / Peer tutors 
during form time each 
week and via library 
lessons 

Our Paired Reading Programme was hugely successful in 2018 and 
2019. It provided additional opportunity to read with a reading partner / 
mentor each week and enabled our weakest readers to make progress, 
which was evident in their Accelerated Reader star tests and their 
reading age data.  

Peer tutoring approaches have been shown to have a positive impact on 
learning, with an average positive effect equivalent to approximately five 
additional months’ progress within one academic year. EEF Toolkit 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-
toolkit/peer-tutoring 

2 

Learning Hub / HWK 
clubs to be introduced to 
improve learning 
behaviours and support 
progress across key 
stages 3 and 4. 

Provision of a learning and working hub for disadvantaged students to 
use for after school home learning and revision tips / support.  

Peer-led tutoring approaches have been shown to help pupils to close 
gaps in their learning by offering targeted, peer-led support to 
consolidate within class learning, practice skills, and identify and 
overcome misconceptions.  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-
toolkit/peer-tutoring 

1,2,3,5 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 33,381.00 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

The continued development of 
behaviour improvement 
programmes across both key 
stages will help improve self-
esteem /behavioural issues 
with regular feedback to 
parents and teachers. 

Social and emotional coaching / mentoring programmes can add 
up to four months of progress (EEF) as improved behaviour often 
leads to greater engagement and improved academic attainment. 

Previous feedback from PP pupils and staff involved in behaviour 
support programmes resulted in reduced negative behaviour logs 
and a reduction in isolations and exclusions. 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-
learning-toolkit/behaviour-interventions 

3 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
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Parent information evenings 
for Year 7 paired readers and 
disadvantaged catch-up 
students in English and 
Maths. 

The average impact of the Parental engagement approaches is 
approximately an additional four months’ progress over the course 
of a year. There are also higher impacts for pupils with low prior 

attainment. (EEF Toolkit) 

Previous parent information evenings for our disadvantaged 
learners in each year group helped to establish positive 
relationships and open dialogue between school and home, which 
led to significant improvements for our PP attendance figures and 
behaviour and rewards reports for disadvantaged learners. 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-
learning-toolkit/parental-engagement 

1,2 

Additional parents evening 
priorities given to parents of 
pupils eligible for the pupil 
premium. 

All parents of pupils eligible for the pupil premium are contacted in 
advance of each parent’s evening to assist with booking of 
appointments and transport to school if needed.  

3,5 

Continued development of 
pastoral mentoring 
programmes to support 
individual “hard to reach” 
students at risk of being 
excluded. 

In the past our behaviour support programmes have had a positive 
impact on helping some of our disadvantaged students with 
challenging behaviours to re-engage with school and their learning 
and to reduce negative behaviour patterns which has led to 
improved academic success. 

3 

Increase the whole school 
attendance of disadvantaged 
students to pre-Covid (July 
2019) levels in year 1 and 
then increase in subsequent 
years to be in line with non-PP 
students. 

Direct correlation between poor attendance rates and under-

achievement as outlined in the NfER briefing for school leaders. 

Our attendance figures for disadvantaged students had improved 

significantly by July 2019 to 94%, the highest figure for four years 

prior to that. Persistent absence had, likewise, reduced to 15.29% 

(7.67% improvement during the 2018-19 school year). 

4 

 

Reduce the percentage of 
persistent absence amongst 
PP students to pre-Covid (July 
2019) levels in year 1 and 
then reduce further in 
subsequent years. 

Direct correlation between poor attendance rates and under-

achievement as outlined in the NfER briefing for school leaders. 

32.62% of PP pupils were persistently absent in the final analysis 

of 2020-21. This is too high and has impact on rates of progress. 

4 

PP children will have 
increased opportunities to 
access study support, 
guidance and cultural 
activities that help develop the 
‘whole child’ and put them on 
an equal footing with non-PP 
children. 

Participation in enrichment activities is carefully planned to ensure 
that pupil premium students are always prioritised to participate in 
all activities, study trips and events available. 

Disadvantaged students represent the school and are represented 

in all activities across school. This participation was extremely 

positive in developing the whole child in previous years and our 

plans are further developing this year to enable more arts and 

music opportunities to flourish 

5 

PP pupils to have increased 
opportunities to receive IIAG 
and careers guidance to raise 
aspirations. 

We will continue to prioritise our disadvantaged students for 
careers guidance and support to ensure they have a clear 
pathway for progression from Year 8 into Year 9 (GCSE Pathways 
choices), from Year 11 into post-16 provision and finally in Year 13 
when they have completed their studies.  

5 

Contingency fund for acute 
issues. 

Based on our experiences and those of similar schools to ours, we 
have identified a need to set a small amount of funding aside to 
respond quickly to needs that have not yet been identified. 

All 

 

Total budgeted cost: £ 297,551.00 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Our internal assessments during the first term of 2020/21 suggested that the performance of disadvan-

taged pupils was improving when compared to the previous pupil premium cohort at the same point in 

December 2019.  

The overall attainment 8 score did increase by 3.65 from the results in 2020 and the Maths, Ebacc and 

open element attainment all increased by 1.8, 1.46 and 0.52 respectively. Students attaining 5+ in 

English and Maths increased by 10% and students attaining 4+ in both subjects saw an increase of 21%. 

Students attaining 5+ in Maths saw an increase of 14% while 4+ in Maths saw an increase of 22%. In 

English, students attaining 5+ rose by 3%, with Literature increasing by 14%. Disadvantaged students 

gaining a 4+ in EBacc increased by 4% and the average points score also increased by 0.38. 

Despite the improvements above, English element attainment decreased by 0.13 and the gap between 

those students eligible for the pupil premium and those not, remained significant in attainment and pro-

gress outcomes, which is why this remains a key area of work in our 2021-22 Pupil Premium Strategy 

plan. 

Our assessment of the reasons for these outcomes points primarily to Covid-19 impact, which disrupted 

all of our subject areas to varying degrees. As evidenced in schools across the country, partial closure 

was most detrimental to our disadvantaged pupils, and they were not able to benefit from our pupil pre-

mium funded improvements to teaching and targeted interventions to the degree that we intended. The 

impact was mitigated by our resolution to maintain both a high level of pastoral support and a quality cur-

riculum offer, including during periods of partial closure, which was aided by use of online resources 

across a variety of curriculum areas. 

Our work to identify and support our weakest readers in 2020-21 was not able to be fully realised due to 

school closure and the limitations on some of the face to face interventions, that we know have impact, 

on developing reading skills and overall literacy improvements. Having said that we still saw some very 

encouraging outcomes for our weakest, disadvantaged readers, many of whom worked with key literacy 

staff in school during the closure period and this resulted in an average reading age improvement of 7 

months of progress.  

Our work with the EEF and other Wakefield schools highlights how significant a barrier weak literacy 

skills are to future attainment and success for disadvantaged students. Having assessed the reading 

abilities of our current Year 7 disadvantaged learners, it is clear that a focus on developing literacy skills 

is still very much needed in our current plan.    

A huge amount of progress had been made in 2018-19 in both improving the overall attendance of our 

disadvantaged students and in reducing persistent absence figures amongst students. The attendance 

gap had been reduced to 1.7% in July 2019. Unfortunately, this positive trend was challenged greatly in 

2019-20, where the gap increased to 3.5% between overall attendance of pp and non-pp students. By 

July 2021 the overall attendance of disadvantaged students had dropped again to 88.52%. The impact of 

the pandemic and the difficulties faced by some students and families continues to be a challenge and 
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we are committed to improving our attendance and persistent absence figures, to get back to pre-Covid 

levels and then move to our longer, 2024-25 target of 97% overall attendance.  

The provision of extra-curricular enrichment opportunities was a key aspect of our previous three year 

plan and again we saw a high level of impact prior to the pandemic. In January 2020 disadvantaged stu-

dents were taking part in all 34 of the cultural capital activities available to students. We had successfully 

increased engagement and reduced the participation gap between our disadvantaged students and their 

peers to just 3%. This represents a huge improvement on the previous years. In 2020-21, enrichment 

opportunities were still provided but these were limited due to national restrictions and school closure.  

As we recognise the importance of providing all of our disadvantaged students with a rich wider-curricu-

lum offer, this work will continue to be prioritised in our new pupil premium strategy. 

Our assessments demonstrated that pupil behaviour, wellbeing and mental health were all significantly 

impacted last year, primarily due to COVID-19 related issues. The impact was particularly acute for dis-

advantaged students. We used pupil premium funding to provide wellbeing support for students, and tar-

geted interventions where required. We are building on that approach in our new plan.  

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England. 

Programme Provider 

myON online reading programme to support 
students to read away from library lessons and to 
provide access to 5,000 e-books for all of our 
disadvantaged learners across key stages 3 and 
4. 

 

Renaissance Learning UK 

One Wakefield EEF training programme focused 
on literacy development and metacognition & self-
regulation skills 

EEF – Doncaster and Bradford Research 
Schools, Wakefield Schools Learning Network & 
Partners in Learning 

 

One to one tuition for a targeted group of Pupil 
Premium+ students. 

 

Teaching Personnel 
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Further information (optional) 

Planning, implementation, and evaluation 

In planning our new pupil premium strategy, we evaluated why activity undertaken in previous years had 

not had the degree of impact that we had expected. We have also worked with external partners to re-

view our practice and get an external perspective.  

We triangulated evidence from multiple sources of data including assessments, engagement in class 

book scrutiny, conversations with parents, students and teachers in order to identify the challenges 

faced by disadvantaged pupils. We also used the EEF’s families of schools database to view the perfor-

mance of disadvantaged pupils in schools similar to ours and have worked, over the past fifteen months, 

with Doncaster and Bradford EEF Research Schools and a network of Pupil Premium Leaders in local 

Wakefield schools; to carry out significant research into the main barriers to achievement for disadvan-

taged students across Wakefield.  

We looked at a number of reports and studies about effective use of pupil premium, the impact of disad-

vantage on education outcomes and how to address challenges to learning presented by socio-eco-

nomic disadvantage. We also looked at a number of studies about the impact of the pandemic on disad-

vantaged pupils.  

We used the EEF’s implementation guidance to help us develop our strategy and will continue to use it 

through the implementation of our activities.  

We have put a robust evaluation framework in place for the duration of our three-year approach and will 

adjust our plan over time to secure better outcomes for pupils. 

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation

