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Introduction 

St Wilfrid’s Catholic High School and Sixth Form College, with its distinctive Catholic identity, 

seeks to ensure the development of all students’ spiritual, moral and academic potential, 

based on its commitment to Christ and His teachings. The individual talents of pupils include 

the search for academic excellence within a secure learning environment, where their 

potential and needs are addressed and where achievement, both individual and collective, is 

celebrated. These talents include the search for academic excellence within a secure learning 

environment, where the needs and potential of all students are addressed and where 

achievement, both individual and collective, is celebrated. With this purpose in mind, staff 

and Academy Councillors at St Wilfrid’s Catholic High School and Sixth Form recognise that 

teaching is an integral part of the learning experience and is vital in ensuring improvement 

and outstanding pupil progress. 

 

This teaching and learning policy must be used in conjunction with the following policies: 

 Feedback Policy  

 Assessment Policy  

 Home Learning Policy 

 Behaviour Policy 

 Safeguarding Policy 

 Remote Learning Policy 

 

Definition of Teaching: 

The purpose of teaching is to promote learning and to raise standards of achievement. 

Teaching includes the whole range of activities that a teacher employs to promote learning 

and progress. This includes: 

• Use of expert subject knowledge; 

• Planning of individual lessons and series of lessons to ensure all learners are 

challenged; 

• Having consistently high expectations of all students/children; 

• Implementing varied learning activities; 

• Lessons are objective led and outcome driven; 

• Students must be made aware of the success criteria they are working towards. 

• Effective use of differentiation to ensure that the needs of all learners are met so that 

they make good progress relative to their starting points; 

• There is a quick start to the lesson with an engaging starter activity, ensuring learning 

is evident. 

• The pace of the lesson allows all students/children to make progress. 

• Setting challenging and purposeful homework; 

• Marking, feedback (oral and written) formative and summative assessment and 

reporting; 

• Teaching and reading, writing, communication and mathematics; 
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• Establishing a positive climate for learning in lessons to encourage interest and 

engagement; 

• Ensuring high standards of Behaviour for Learning; 

• Providing intervention when underachievement is evident. 

 

 

 

 

 

Definition of Learning: 

Learning is the process by which an individual makes sense of new experience. Learning takes 

place when the individual constructs their own knowledge and understanding of a subject, 

skill or values. Learning often takes place through personal interaction; therefore, we believe 

that it is important to promote activities that allow the learner to work with others to solve 

problems, to explore concepts and to develop language as a means of learning and a tool for 

thinking. 

We believe learning will most effectively take place when: 

• The learning environment is secure, stable and stimulating; 

• Relationships between teachers and students/children are positive and respectful; 

• Students’ self-esteem is high; 

• Students understand the purpose of the learning and see relevance to their own 

experience; 

• Students understand the ways in which learning takes place; 

• The learning builds on prior knowledge and understanding; 

• Success criteria are explicit and models are provided and tailored to individual/small 

groups; 

• The learning is active, collaborative and contextualised; 

• Student questioning, reflection, and discussion are encouraged to extend learning; 

• Independent learning and thinking is facilitated and encouraged; 

• There are opportunities for creativity and utilising different learning styles; 

• Students can self-assess, know what they need to do to improve and are able to set 

appropriate targets; 

• Students have opportunities to transfer skills, knowledge and understanding to other 

contexts without the need for extra-curricular, out-of-class intervention or “top-

up/catch-up” sessions; 

• Shared expectations are realistic in terms of how much each individual complete in 

class or for home learning based on their prior attainment 

 

Definition of Progress: 

To make progress in learning is to move forward towards a learning objective or an agreed 

target. All students are expected to make clear progress in their learning over time as follows:  

• Performance data collated throughout the year shows that students are making good 

progress towards their full potential; in line with their starting points. 
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• The quality of work produced by students shows that they are acquiring knowledge 

quickly, developing their understanding and skills and consolidates this in line with 

expectations for their age group and national averages;  

• Students develop and apply skills in reading, writing, communication and mathematics 

so that they are well prepared for the next stage in their education, training or 

employment; 

• Students can transfer their learning and apply this knowledge, skills and experience 

across other curriculum areas. 

• Where students/children’ prior attainment is low or falls below that of all students 

nationally, the gap is closing over time. 

 

Basic Expectations in Teaching and Learning 

This policy agrees with the idea that collective teacher efficacy is one of the most influential 

factors on student achievement. This means that if any teaching or learning policy is to be 

effective, it must be underpinned by good teaching across the school. Good teaching will 

thrive only if there is a culture in the school that allows every teacher to make mistakes and 

learn from them. This means valuing teachers who intuitively recognise whether students 

have learnt what they have been taught and who can adjust the lesson accordingly.  

 

For this to happen, teachers must: 

 

 ensure that their own teaching meets the national Teachers Standards 

 be clear about the knowledge and skills they want their students to learn. To shift 

away from focusing on the activities a teacher wants their students to complete to 

thinking about what they want students to learn and why 

 ensure they have a secure overview of the starting points, current progress and 

attainment, and context of every student they are teaching. This will help to adapt 

lessons to meet the specific needs of the students 

 constantly monitor students in the lesson in order to identify those students who are 

progressing and those who require intervention. It also allows a teacher to evaluate 

their lesson and to amend the ‘attitude to learning’ score on SIMS 

 give immediate feedback to students in the lesson (possibly via ‘live-marking’) which 

will allow for the teacher to identify any adjustments they may need to employ, give 

praise to students and to know whether they need to move on to the next phase of 

learning or aspects that need to be retaught 

 use questioning regularly in the lesson to check whether learning has been retained 

 use rewards and sanctions fairly – aim to adopt a 5:1 ratio in favour of rewards 

 constantly evaluate their teaching and the effectiveness of the strategies they have 

employed. Subsequently they adapt their plans to address any issues 

 work collaboratively with colleagues, including LSAs, to share best practice and 

improve teaching 

 be consistent 
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Roles and Responsibilities: 

Academy Council 

To ensure the effective and rigorous implementation and monitoring of the policy. 

 

Leadership Team 

 To provide appropriate support, training and resources for departments, subject areas 

and individual staff; 

 To monitor and evaluate the delivery and impact of the policy; 

 To modify and update the policy in the light of ongoing developments and the 

changing needs of the school and its priorities. 

 

Heads of Department/Subject Leaders 

 To be responsible for the co-ordination of long, medium and short term planning of 

schemes of learning, taking into consideration the aims and objectives of the policy; 

 To monitor and evaluate consistent delivery of the policy at Faculty and subject level; 

 To provide appropriate support to team members by providing training materials or 

advice and guidance. 

 Support staff to take risks in new teaching methods. 

 To meet with SLT periodically to monitor the progress made within the department 

and development points on the departmental improvement plans. 

 

Teaching staff 

 To ensure that their own teaching meets the national Teachers Standards; ensuring 

teaching and learning is at least good. 

 To implement this policy by planning and delivering high quality learning experiences; 

 To have a growth mind set, be willing to take risks. 

 Actively seek to reflect on their practice  

 Work collaboratively with colleagues, including LSAs, to share best practice and 

improve teaching. 

 

All staff 

 To be aware of the principles of the policy and how they can contribute to it. 

 

Students 

 To work positively within lessons to enable staff to implement the policy effectively; 

 To engage with learning experiences outside the classroom by ensuring completion of 

the learning tasks set as homework. 

 

Those with parental responsibility 

 To support the policy of the School, in line with the Home-School Agreement, by 

providing support for students at home, allowing them to continue to develop their 

learning effectively. 
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Mark, Plan, Teach 

Using the model below (R. Morrison McGill, 2017), [more information from 

https://www.teachertoolkit.co.uk/ teachers must be encouraged to view their teaching 

process as a continuous cycle. Each stage informs the next and no stage exists in isolation 

from the other. This cycle is supported by educational research and psychology. It maximises 

students’ potential and improves outcomes. 

 

 

  

 

 

 

 

 

 

 

 

Mark 

Marking, feedback and assessment has two purposes:  

o Students act on feedback to make progress over time 

o It informs planning and teaching in subsequent lessons 

Feedback that is regular and diagnostic gives teachers a secure overview of where students 

are and where they need to go. Therefore: 

 Teachers must have a secure overview of students’ starting points, progress and 

context 

 Marking must be primarily formative, may be selective and use various methodology 

which is clear about what students must act upon 

 Feedback must be regular 

 The marking codes are used 

 The marking stamps used primarily for summative feedback 

 

Planning 

Planning is a process not a product. It has one purpose: to enable high quality delivery which 

meets the needs of all students. Effective planning will ensure a quality first approach which 

can meet the needs of all students in the lesson. Therefore teachers need to: 

 

Mark Plan Teach 

Repeat 
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 be clear and precise about the knowledge/skills they want students to learn, not what 

a teacher wants the students to do. Break these learning episodes into language that 

the students can access and understand 

 there must be evidence of long-term planning from schemes of work and short-term 

planning in teachers’ planners 

 differentiation needs to be planned over time to ensure ‘Quality First’ approach1 

which meets the needs of all students and maximises the use of other adults in the 

classroom 

 ensure that there is appropriate pace to lessons and not too much “teacher-talk”  

 there should be no “dead time”. Learning should be purposeful from the beginning of 

the lesson 

 every class must have a seating plan on ‘Seating Planner’  

 

Teach 

When teaching, instructions throughout the lesson must be delivered thoughtfully with 

explicit use of language (that is accessible and age appropriate), so that students understand 

what is being asked of them. Students need to be engaged with the lesson and act on 

feedback. Therefore teachers should: 

 go with the learning: the ‘flow’ of great progress is more important than following a 

lesson plan 

 ensure that learning has been retained through checking that is incisive, systematic 

and effective 

 be teachers of literacy (reading and writing). The quality of both students’ and 

teachers’ language, such as in instructions and questioning, are significant 

determinants of progress  

 teachers must be explicit about learning outcomes and key words 

 demonstrate the values of the school: 

I. Reinforce student aspiration by the challenge you offer. Constantly demand 

more.  

II. Encourage students to be resilient by taking a risk and working through 

barriers. 

 ensure each classroom is a learning space. Students’ work should be visible. 

Demonstrate it on walls (although, preferably not around the interactive whiteboard), 

refer to it, and celebrate it 

 

 

 

 

                                                                 
1 According to the now archived DCSF guidance on personalised learning, quality first teaching (QFT) aims to engage and 

support the learning of all children and young people, and places a strong focus on pupil participation in learning. On page 
10, the document says that QFT: ‘... demands 100% participation from the pupils, and sets high and realistic challenges. It 
does not ‘spoon feed’, it is challenging and demanding; it expects pupils to be able to articulate their ideas, understanding 
and thinking by actively promoting pupil talk.’  
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Learning Support  

Teachers should:   

 be aware of the specific learning needs of their students e.g. literacy, dyslexia, gifted 

and talented medical need, behavioural needs   

 consult with SENCO and/or SEN documents about the needs of individual students 

when appropriate   

 work with Teaching Assistants and other adults to ensure students are best supported 

before, during and after their learning  

 use EHCPs, Pen Portraits/MSPs as working documents  

 

Continuing Professional Development (CPD): 

Teachers have a responsibility to reflect on their practice, enhance and update their 

professional knowledge and skills. This is to ensure that consistently high standards of 

teaching and learning are maintained and national Teacher Standards are met. The school’s 

CPD programme will provide opportunities for staff to participate in a variety of activities in 

order to support the individual professional needs of staff and build whole school capacity.  

 

MER Cycle 

School self-evaluation is the key to improvement in order to identify priorities for 

development in line with the cycle of whole school improvement planning. It is the 

responsibility of all staff and students to evaluate their own performance. By knowing and 

understanding how staff and students are performing, staff at all levels can enhance and share 

strengths and identify potential for improvement. The school will monitor marking practice 

as part of the MER cycle and in partnership with teachers and the Academy Board and 

evaluate its effectiveness on pupil progress. Furthermore, the school will commit to 

developing a range of assessment techniques in its CPD cycle to support pedagogy.  

 

Middle Leaders, Senior Leaders, Directors of Learning and Heads of Department will ensure 

that they monitor and review the quality of teaching and learning on a regular basis and in a 

number of ways. 

 Book Scrutiny 

 Lesson Observations - walkabouts & formal observations; 

 Questionnaires with staff/students/children/parents; 

 Examination reviews and progress checks; 

 Reviews conducted alongside external agencies. 

 Student interviews. 

 

The outcomes of monitoring and reviews will be shared with staff in an open and professional 

manner. Where standards of teaching and/or learning fall below expectations, appropriate 

support will be given and further monitoring will take place as appropriate. If concerns 

continue, further action will be taken in line with the Teacher Appraisal and Capability Policy. 
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Reviews of Teaching and Learning  
 

Subject Link Meetings  

A member of the School Leadership Team will meet with link Curriculum Leaders with the aim 

of:   

 monitoring the effectiveness of leadership and management of their curriculum area   

 analysing performance data and setting targets for improvement   

 giving support and arranging training for development   

 ensuring quality of standards and verifying judgements of middle leaders 
  

Annual Reviews    

A comprehensive review of teaching and learning takes place annually in order to gain a 
snap shot of standards. On-going reviews take place to focus on particular issues or to 
support where the need for development has been identified.   
The aim is to:  
 

 identify and share good practice   

 evaluate the quality of teaching in line with the Ofsted inspection framework and set 

targets for improvement   

 track progress on teaching and learning issues identified in the Whole School 

Improvement Plan   

 identify key aspects of teaching for development by departments and for the whole 

school  

 identify teachers who require additional or specific support; and  standardise 
monitoring procedures including lesson observations and work scrutiny, through 
paired observations 

 

Remote Learning 
 

Rationale 

‘Remote education’ is used to describe situations where students are being taught remotely 
in their own homes rather than at school in a classroom. However, ‘remote education’ also 
includes situations where a teacher is working remotely and teaching a class of pupils at 
school, e.g. the teacher is teaching from home because they are self-isolating or shielding. 

‘Remote education’ is often used to refer to teaching and learning that takes place online. 
However, it also covers teaching and learning using hard copy resources such as text books 
and worksheets. In the context of the Covid-19 pandemic, it might also include arrangements 
where an individual pupil who does not have access to technology at home comes into school 
to use the school’s IT resources to participate in remote education. 
 

In the event of a school closure, the school is committed to providing continuity of education 
to its students and will do so through a process of remote (online) learning through Microsoft 
Teams. Extensive remote learning would apply particularly in a situation in which the school 
is closed for an extended period of time, but a high proportion of students and teachers are 
healthy, and able to work as normal from home. This policy does not normally apply in the 
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event of short-term school closures (e.g. as a result of inclement weather) or a short-term 
student absence. 

Remote learning may also be appropriate in situations when students, in agreement with the 
school, have a period of absence but are able to work at home, at least to some extent. This 
may apply in cases such as exclusion from school, or longer-term illness, assuming students 
are able to complete school work at home. Another relevant instance would be if, following 
an infectious disease outbreak, students are self-isolating at home but are not suffering with 
relevant symptoms. 
 

In as far as is possible. St Wilfrid’s should attempt to replicate the timetable that students 
follow through the course of a normal school day.  
 

Microsoft Teams will be the single hub for all Remote Learning interactions. Teams will 
enable teachers to: 

 host video and audio calls and automatically invite members of their classes (students 
join by clicking the relevant meeting invite in the correct Class Team) 

 record the Meeting for easy cloud access at a future date and time and to ensure good 
safeguarding procedures. We strongly recommend that teachers record ‘live’ lessons 

 

St. Wilfrid’s recommends that: 

 staff use microphone headsets to improve the quality of audio on the calls 

 students wear headsets during calls to improve their listening experience and also 
engagement with remote learning sessions  

 teachers broadcast their screens and open documents during the Meeting calls/live 
lessons for discussion and sharing with the class 

 classwork and home learning is handed in online.  

 home learning is set through Teams and recorded on SIMS 

 classwork and home learning is marked online. 

 teachers are available to contact parents if needed, by email or phone (when phoning 
from personal devices, dialling 141 before the number will ensure the teacher’s own 
number is kept anonymous). If contact is deemed excessive the line manager will be 
able to support and, if necessary, escalate to SLT. 
 

Subject areas are expected to: 

 consider delivering ‘live sessions’ where appropriate  

 respond to reasonable amounts of communication from students, parents and 
teachers 

 plan and set tasks for their students using the Assignments functionality in Teams 

 set work and provide feedback on assessed work promptly, in line with school and 
subject area policies, returning it to students electronically (or after the period of 
remote working for written and project work) 

 have a bank of general resources available in Teams, such as interactive websites and 
support activities, and point students and parents in that direction should parents ask 
for additional work beyond that set as part of the requirements above 
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SEND 
Teachers should ensure that work is differentiated as required for all learners when setting 
online tasks. In addition, the SEN department will maintain contact with pupils on their lists 
requiring regular support, by email or phone with parents/students and feed back to teachers 
using CPOMS if required. 
 

Live sessions  
Academic subject areas may also arrange for teachers to deliver content in a ‘live’ manner on 
Microsoft Teams. There is no expectation of teachers to carry out live sessions. Microsoft 
Teams is a platform that allows for resources to be shared, teachers to provide exposition, 
and students to ask questions in ‘real-time’. Students will be provided with details sessions, 
and will be expected to participate in them if they are asked and able to. Live sessions can be 
particularly helpful as they can facilitate contemporaneous communication, with students 
able to respond to teachers’ questions (and ask them) via the conversation functionality in 
Teams and meet. In a live session, conversations related to learning may take place using the 
“chat” function in MS Teams. Teachers who wish to use the audio/video functions must follow 
GDPR and Safeguarding protocols and inform the DSL and CPOMS if they have any concerns. 
 

Assessment and Feedback 
Providing timely and helpful feedback is a cornerstone of good teaching and learning, and 
whilst this may be more challenging with remote learning, teachers will endeavour to provide 
regular feedback to students on pieces of work that they are required to submit. Under 
normal circumstances, not all pieces of work are formally assessed by teachers and this would 
continue to be the case should the school employ remote learning. 
 

 Assessed work will be set using via Teams, with clear due dates given to students for 
completion, thereby helping students to organise their time.  

 Teachers should keep accurate records of all work completed, submitted and assessed. 

 Given the nature of the tasks, the type of feedback teachers can provide may not have 
the same format as marking an exercise book. Teachers are encouraged to ensure, when 
they set assessed work, that it is designed in such a way that meaningful feedback may 
be provided. Possible methods may include: 
 

- providing whole class feedback rather than feedback on individual pieces of work – 
this is an effective way of providing feedback, supported by findings from educational 
research 

- using the “Posts” function or “Assignments” feature on Teams and providing feedback 
directly to students 

- sending a direct email to students with specific feedback / targets 
- feedback via another website / piece of software (e.g. Educake, SenecaLearning, 

HegartyMaths) 
 

Expectations of students 
School will support students and their families with technology should the need arise. Internet 
devices and dongles will be provided if there is a lengthy absence from face-to-face teaching 
in school.  
 

Assuming that a student is healthy and well enough to work, students will be expected to 
participate as fully as possible in the remote learning process, attending relevant live sessions, 
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completing independent work, and submitting assessed tasks promptly and to the best of 
their ability.  
 

Students will also be expected to read and respond to communication from the school (e.g. 
an email from a form tutor) on a regular basis. 
 

In the event of an extended absence, teachers will continue to deliver content in line with 
existing schemes of learning. If any student misses significant parts of the content, they will 
be able to view material posted online and the school will give consideration to the 
practicalities of helping students to catch up once they return to school. 
 

Students should ensure that, in addition to completing the tasks promptly, they should 
complete any administrative tasks that allow the school to monitor their progress. For 
example, where tasks are set using Teams Assignments, then they should mark tasks as 
“done” so teachers can monitor their progress. If students or parents have any questions 
about the nature of specific tasks set, these should be directed towards the relevant subject 
area. If there are questions about a student’s overall workload (e.g. a student feels they are 
overwhelmed or falling behind), these should be directed to the student’s Head of Year. 
 

Teachers must work on the assumption that students will not necessarily have the full range 
of books and equipment that they would usually have in school. However, if advance notice 
is possible, teachers will instruct students to have the relevant equipment available. The 
school does not expect students to have access to any specialist equipment that would usually 
be provided by the school (e.g. science or art). Teachers should ensure they are able to scan 
or upload photos of important resources in case students do not have access to them at 
home. Online textbooks are helpful in this regard and many subjects are now moving over to 
these. 
 

The school expects that parents will have internet access at home to access remote learning 
resources (Parents should contact the school if this is not the case), but teachers will make no 
presumption of the student’s ability to print at home.  
 

Unless there are extenuating circumstances, teachers will be expected to be contactable 
remotely by colleagues, students and parents. Teachers also should ensure their 
communication with students does not encourage unhelpful work habits. All communication 
should take place during usual school hours, with no expectation for colleagues to read or 
respond to emails after 3.10pm, although responses should be made to electronic messages 
within one working day in normal practice. For those who are on part-time contracts, 
communication is expected only on the days on which they would usually work. 
 

Expectations of Parents 
If your child is at home and taking part in a live lesson, we ask/expect that you will: 
 

 acknowledge that staff are working under extreme pressure and pass  positive 
comments as well as raise their concerns with a member of the school’s Senior 
Leadership Team 

 not interrupt a live lesson. Only class students should participate in the lesson and that 
it is unacceptable for a parent, sibling or other person to interrupt or seek to 
participate in the lesson 

 be supportive and understanding, appreciating that this way of working is new to 
everyone and technical glitches and issues will be inevitable 
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 provide adequate supervision of your children when they are accessing remote 
learning 

 ensure your child attends all remote learning sessions each day, unless there is a good 
reason not to 

 inform our school if your child is unwell 

Safeguarding 

In the event of a student or teacher absence because of isolation/shielding, students, parents 
and teachers are reminded that the school’s Child Protection and Safeguarding Policy still 
applies to all interactions between students and teachers. In that policy, there are specifically 
prohibited behaviours and reporting obligations to which teachers must adhere, whether 
they are at home, in the community or at school. 

As with any video conferencing software or live streaming app, there can be a number of 
things to consider around security and privacy. A helpful guide is available on our website for 
parents and carers to understand exactly what ‘Teams’ is all about and what measures can be 
placed on at home to safeguard their children.  Guidance for Parents 

Monitoring arrangements 
This policy will be reviewed whenever new DfE guidance is published and if there are any 
significant changes that need to be made with the onset of technology developing that would 
render this policy to be amended. The Senior Leader responsible for Teaching and Learning 
will make any amendments to this policy. 

Links with other policies 
This policy is linked to our: 

 
Behaviour Policy 
Safeguarding and Child Protection Policy (Coronavirus addendum) 
Data Protection Policy and Privacy Notices 
Home-school Agreement 
ICT and internet acceptable use policy 
Online safety policy 

 

Learning from Home - St Wilfrids Catholic High School and Sixth Form College (bkcat.co.uk) 

 
The Bishop Konstant Catholic Academy Trust has a remote learning policy and remote 
learning agreement which can be found on the BKCAT and school websites. 

http://www.st-wilfrids.bkcat.co.uk/wp-content/uploads/2020/07/Guidance-for-parents-on-Microsoft-Teams.pdf
http://www.st-wilfrids.bkcat.co.uk/students/learning-from-home/

